The Benalmadena International College
Department: Year One

Mathematics Statement of Intent: The School views Mathematics as an integral part of life. Children, who can calculate reason and solve

mathematical problems, will be more able to analyse and communicate information and ideas. They will be better prepared to tackle practical tasks

and real-life problems as well as appreciating the inherent fascination of mathematics.

We aim to ensure that all children:

- become fluent in the fundamentals of mathematics, including through varied and frequent practice with increasingly complex problems over
time, so that pupils develop conceptual understanding and the ability to recall and apply knowledge rapidly and accurately

- reason mathematically by following a line of enquiry, conjecturing relationships and generalisations, and developing an argument, justification
or proof using mathematical language

- can solve problems by applying their mathematics to a variety of routine and non-routine problems with increasing sophistication, including
breaking down problems into a series of simpler steps and persevering in seeking solutions.

- are knowledgeable of key facts so that these can be used when reasoning and applying maths in confext.

Term1 Term 2 Term 3

Numbers to 10
Part/whole within 10
Addition/subtraction within 10
2D 3D shapes
Numbers to 20
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Addition within 20
Subtraction within 20
Numbers to 50
Length and height
Weight and volume

Multiplication
Division
Halves and quarters
Position and direction
Numbers to 100
Time
Money

Please see Separate document Year One Maths Checklists. These Maths checklists link to the expectations set out in the
2014 English National Curriculum for Mathematics and also include reference to the guidance set out in Maths Appendix 1.

They are split into:

e Working Towards the Expected Standard.
e Working at the Expected Standard.
e Working beyond the Expected Standard.




English Statement of Intent: At BIC we endeavour to create a love for literacy. We want every child to leave the primary school with the skills
of an excellent writer who:
- Has the ability to write with fluency and has an author’s voice;
- Can think about the impact they want their writing to have on the reader and knows how they will achieve this;
- Has a sophisticated bank of vocabulary and an excellent knowledge of writing techniques to extend details or description;

- Can structure and organise their writing to suit the genre they are writing and include a variety of sentence structures;

- Displays excellent transcription skills that ensure their writing is well presented, punctuated, spelled correctly and neat;

- Re-reads, edits and improves their writing so every piece of writing they produce is to the best of their ability and better than the last.

Throughout their time at BIC, children develop their skills by exploring a whole range of different genres, with a focus on exploring a range of
models of excellence and using these to guide the drafting and editing process. It is important to note that we not only develop a real enjoyment of
writing in English lessons but in all subjects across the curriculum. We expect the highest standards of writing every time a child writes in any

subject.
Fiction Non-fiction Poetry Fiction Non-fiction Poetry Fiction Non-fiction Poetry
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leaving spaces days of the

between words | week, etc.

2. Use capital

letters for the

names of

people, places,

days of the

week, etc.

3. Learn about

the contraction

It’s
Plan 2A: Plan 2A: Plan 2A:
Stories with Information Poems with
repeating texts Pattern and
patterns Use simple Rhyme
Children will information Children act out
read and discuss | texts to see a Halloween
the stories, what they can themed poem
acting out find out. Begin | and play with
Goldilocks using | to learn about words and
props. They will | the structure of | rhyme. They

learn a repeated
refrain orally
and then adapt
this to create
their own
individual
sentences using
this pattern,
focussing on
writing in
sentences.
Grammar
focus:

1. Write,
leaving spaces
between words
2. Beginto
punctuate
sentences using

non-fiction texts
and how they
are different to
fiction. Children
use pieces of
information
appropriately to
create pages for
a class non-
fiction book.
Grammar
focus:

1. Write,
leaving spaces
between words
2. Use capital
letters for the
names of
people, places,

learn the words
to brown bear
off by heart and
create own
versions.
Grammar
focus:

1. Write,
leaving spaces
between words
2. Use capital
letters for the
names of
people, places,
days of the
week, etc.

Grammar
focus:

1. Join words
and join
clauses using
‘and’.

2. Leave spaces
between
words.

3. Punctuate
sentences with
a capital letter

Grammar
focus:

1. Begin to
write complete
sentences
2. Use capital
letters at the
start of a
sentence and a
full stop,
exclamation or
guestion mark

punctuate
sentences
correctly.

2. Use capital
letters for the
start of lines in
poems.

1. Begin to full stop, They work,
write in exclamation or | collaboratively
complete guestion mark and
sentences. at the end. individually, to
2. Begin to create their
punctuate own poems
sentences. about hearing

and touch.
Grammar
focus:

1. Begin to
punctuate
sentences
correctly.

2. Use capital
letters for the
start of lines in
poems.

Plan 4A: Plan 4A: Plan 4A:
Traditional Information Humorous
Tales texts Poems
Chn listen to Chn study non- | This humorous
entertaining fiction texts on | Poetry unit
traditional tales | nocturnal gives children a
told by a ar?imals.' Using | sense of

ller. stimulating rhythm and
storyte texts, and repetition in
They share linking what poetry.
favourite tales, | they read to Children learn
they discuss their own

settings, plots
and characters,
and retell the
story in their
own words.
Grammar

focus:
1. Using capital

experiences,
they produce
information
books on owls
to guide Harry
Potterin
looking after
Hedwig!
Grammar
focus:

to recite the
poem and
create their
own rhyming
couplets to use
in their own
versions of the
poem.
Grammar
focus:

1. Write proper

& full stop at the end.

3. Identify and

distinguish

statements,

guestions and

exclamations
Plan 6A: Plan 6A: Plan 6A:
Fantasy Information Traditional
Children will texts Poems
look closely at | Children Learn some
the setting, explore traditional
charactersand | difference finger games,
plot (using between rounds, singing
story fiction & non- games and
mountains) fiction texts, nursery

and will get the
opportunity to
create their
own setting,
character and
plot of a
fantasy story.
Grammar
focus:

1. Use capital
letters for
proper names.

and use the
information
about
caterpillars to
produce their
own non-
fiction book
contrasting it
with the
fictional story
The Very
Hungry
Caterpillar.

rhymes. Have
fun playing the
rhymes and
exploring
ideas.
Improvise and
perform simple
dramas based
on nursery
rhymes.
Explore
rhyming words
and




a capital letter days of the letter s for 1. Write, names using 2. Leave space | Theylearn how | exclamation
and a full stop, a | week, etc. proper names. leaving spaces capital letters. between words | to write marks.
question or 3. Use 2. Using full between words | 2. Use capital 2. Use full questions, Grammar
exclamation grammatical stops and 2. Use capital letters for the stops and statements & focus:
mark. terminology capitals to letters for the start of lines in capitals to exclamations. 1. Write
3. Use demarcate names of a poem. demarcate Grammar proper names
grammatical sentences. people, places, sentences. focus: using capital
terminology days of the 1. Write, letters.

week, etc. leaving spaces | 2. Use capital

3. Punctuate
guestions with
guestion marks

between words
2. Punctuate

letters for the
start of lines in

guestions with | a poem.
and sentences question marks | 3. Punctuate
with full stops and sentences | sentences

and

with full stops

using full stops,

exclamation and question and
marks. exclamation exclamation
3. Use marks. marks
grammatical 3. Use
terminology grammatical

terminology

Please see separate documents Year One Reading Checklist, Year One Writing Checklist, These reading and writing checklists
link to the expectations set out in the 2014 English National Curriculum for Reading. They are split into: ® Working Towards the
Expected Standard ¢ Working at the Expected Standard e Working beyond the Expected Standard

Science Statement of Intent: At BIC we believe that, as a core subject, Science holds a place at the heart of our curriculum. We feel that the
knowledge and skills in science should be progressive and prepare the children for life beyond our school. All children deserve the best chance for
success in their future education and employability, therefore the skills we teach will not only reflect the National Curriculum, but the skills essential
in our ever changing world and diverse society.
The teaching of Science in primary at BIC offers children opportunities to:
e Sort, group, compare, classify and identify
Collaborate with others to develop ideas
Research independently
Evaluate evidence and present their conclusions clearly and accurately
Ask and answer scientific questions
Plan, hypothesise and predict
Design and carry out investigations
Use scientific equipment (including ICT)




Interpret results and findings
Draw inferences
Communicate tasks and experiments

Develop knowledge and understanding of the life processes of living things
Develop knowledge and understanding of the world around them.
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Animals, including humans
iv) identify, name, draw and label the basic parts of the
human body and say which part of the body is associated
with each sense

Animals, including humans
i) identify and name a variety of common animals
including fish, amphibians, reptiles, birds and mammals
ii) identify and name a variety of common animals that
are carnivores, herbivores and omnivores
iii) describe and compare the structure of a variety of
common animals (fish, amphibians, reptiles, birds and
mammals, including pets)

Working Scientifically
i) asking simple questions and recognising that they can
be answered in different ways
ii) observing closely, using simple equipment
iii) performing simple tests
iv) identifying and classifying
v) using their observations and ideas to suggest answers
to questions

vi) gathering and recording data to help in answering
questions

Everyday Materials
i. distinguish between an object and the material from
which it is made
ii. identify and name a variety of everyday materials,
including wood, plastic, glass, metal, water and rock
iii. describe the simple physical properties of a variety of
everyday materials
iv. compare and group together a variety of everyday
materials on the basis of their simple physical
properties

Working Scientifically
i) asking simple questions and recognising that they can
be answered in different ways
ii) observing closely, using simple equipment
iii) performing simple tests
iv) identifying and classifying
v) using their observations and ideas to suggest
answers to questions
vi) gathering and recording data to help in answering
questions

Seasonal Changes

i observe changes across the four seasons.
ii) observe and describe weather associated with the
seasons and how day length varies.

Plants

i identify and name a variety of common wild
and garden plants, including deciduous and
evergreen trees.
ii. identify and describe the basic structure of a
variety of common flowering plants, including
trees.

Working scientifically
i) asking simple questions and recognising that they
can be answered in different ways
ii) observing closely, using simple equipment.
iii) performing simple tests.
iv) identifying and classifying
v) using their observations and ideas to suggest

answers to questions
vi) gathering and recording data to help in answering

questions

Working towards: ¢ Children can name some common
animals including fish, ampbhibians, reptiles, birds and
mammals. e Children can describe the observable
features of animals. e Children can begin to name a
variety of common animals that are herbivore, carnivore
and omnivore. ¢ With support, children can name and
locate parts of the human body. e Children can, with

Working towards: ¢ Identify and name everyday
materials. ® Describe simple properties of everyday
materials. ® To observe closely. ¢ Sort objects 2 ways.

Working at: ¢ Distinguish between an object and the
material it is made from. ¢ Make a prediction. ¢ Perform

Working towards: ¢ name the four seasons ¢ name
different types of weather ¢ make observations about
the weather ¢ describe the weather associated which
each season e collect and record simple data ® make
simple observations about changes across the seasons




support, name the five senses and the part of the body
they are related to. ¢ Children can identify and name
some animals.

Working at: ¢ Children can identify and name a variety of
common animals including fish, amphibians, reptiles,
birds and mammals. ¢ Children can describe and
compare the observable features of animals from a range
of groups. e Children can name and identify animals that
are herbivore, carnivore or omnivore. ¢ Children can
name and locate parts of the human body and begin to
make suggestions about what some parts of the body do.
e Children can name the five senses and the part of the
body they are related to. Children can explain how they
use each of their senses. ¢ Children can identify a variety
of common animals.

Working beyond: Children can identify and name a
variety of common animals including fish, amphibians,
reptiles, birds and mammals and recognise the group the
animal belongs to. e Children can describe and compare
the observable features of animals from a range of
groups and apply this knowledge to unfamiliar animals
from different groups, explaining the features they would
expect to see. ¢ Children can name and identify animals
that are herbivore, carnivore or omnivore and explain
what they eat. ¢ Children can name, locate and label
parts of the human body. Children can make suggestions
about what the main parts of the body do. e Children can

name the five senses and the part of the body they are
related to. Children can explain how they use each of
their senses and how they keep them safe. ¢ Children can
identify a wide range of common animals.

simple tests. ® Use their observations to answer simple
questions. e Sort objects 3 ways.

Working beyond: Describe and compare the properties
of everyday materials. ® Make a prediction and suggest
a reason. * Suggest how a simple test could be made
fair. e Use their observations, ideas and experiences to
ask and answer simple questions. ® Explain an outcome

and suggest reasons for it.

With support, children can begin to describe some
simple features of seeds and plants, such as their
colour. They can begin to say how some plants are the
same or different to one another. ¢ With support,
children can begin to identify and name the basic
structure of a variety of common flowering plants. ¢
With support, children identify and begin to name
some common wild and garden plants. ¢ With
support, children name some deciduous and
evergreen trees. They begin to name the parts of a
tree. ® With support, children identify and name some
fruit and vegetable plants. They begin to identify and
describe the basic structure of a variety of common
plants. « With support, children can identify and name
some common wild and garden plants, including
deciduous and evergreen trees.

Working at: interpret simple data ® name an event or
occasion which happens in each season e describe
how day length varies between two seasons ® make a
more detailed comparison between two seasons

Children can describe some of the features of seeds
and plants. They can begin to make comparisons of
different plants and seeds. ¢ Children can identify,
name and begin to describe the basic structure of a
variety of common flowering plants. e Children
identify and name a variety of common wild and
garden plants. e Children identify and name a variety
of deciduous and evergreen trees. They identify, name
and describe the basic parts of a tree. ¢ Children
identify and name a variety of fruit and vegetable
plants. They identify and describe the basic structure
of a variety of common plants. ¢ Children can identify
and name a variety of common wild and garden
plants, including deciduous and evergreen trees.




Working beyond: ¢ interpret and identify patternsin
simple data and begin to suggest explanations for this
¢ explain seasonal changes across the four seasons e
describe how day length varies across the four
seasons ® make comparison across the four seasons

Children can describe more detailed features of seeds
and plants. They can make comparisons of different
plants and seeds, explaining their ideas clearly.
Children can identify, name and describe the basic
structure of a variety of common flowering plants. ¢
Children identify, name and describe a variety of
common wild and garden plants. ¢ Children identify
and name a variety of deciduous and evergreen trees.
They identify, name and describe the parts of a tree,
offering comparisons. ¢ Children identify and name a
variety of fruit and vegetable plants. They identify and
describe the basic structure of a variety of common
plants, offering comparisons. ¢ Children can identify
and name a wide variety of common wild and garden
plants, including deciduous and evergreen trees.

Topic (Geography and History) Statement of Intent: Through Geography, we aim to stimulate children’s interest of their surroundings; to

encourage a sense of responsibility for the care of the Earth and an understanding of people different to themselves and to develop enquiring minds
through both indoor and outdoor classroom and field activities.

We believe that History is a tool for learning and communication. History is essentially about people and their development over the period of time.
It is essential to our understanding of the development of the modern world. Skills developed through the study of History are applicable to

everyday life.

Animals

-Living / non-living

-identifying, grouping and classifying animals
-Is it a vertebrate or an invertebrate?

-Is it a fish, mammal, reptile or a bird?
Animal Habitats

Our school/ local area

Rosie the hen introduces route making and simple
mapwork.

Compare our playground with playgrounds around the
world by visiting them with Dora the Explorer. Draw
own ideal playground and think about how we can
improve our own.

Weather through the Seasons- study famous artworks
and create collages, drawings and paintings to develop
an understanding of weather patterns. Work towards
a final art display.

Spring

Summer

Autumn
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-Close up: Warm habitat- African Savannah, children
study how the animals have adapted to their
environment.

-Close up: Cold Habitat- Arctic/ Antarctic, children study
how the animals have adapted to their environment.
-Fossils: Mary Anning, looking at living things in history
and animal extinctions.

Christmas

Children use poem "My House™ to think about the
surroundings of their own house.

Create simple maps showing the route from home to
school.

History of Communication

Create a Timeline showing the ways in which people
used to communicate in the past.

Look closely at the way animals were used to aid
communication- horses, carrier pigeons.

What is a Telegram? How did the Royal Mail start
and why. Is it the best way to communicate today?
The history of the Telephone

Winter

Plants

Inspiring Spaces- Children learn why natural spaces
are important.

Save the Bees- Learn about bees and grow bee
friendly plants.

Through the window-Investigate how the views from
our windows are changing over time.

Seeds and growing plants.

Flowers and trees.

Working towards: ¢ Say what is different about things
that are living, dead or have never been alive. ¢ Identify
some of the plants and animals in a familiar habitat.
Sort objects into categories. ® Find microhabitats.
Describe the conditions in a habitat. e Ask questions
about different habitats. ¢ Describe the characteristics of
some plants and animals. ¢ Name some sources of food.

Working at: ¢ Explain some of the life processes. ¢ Ask
questions to decide if a thing is living, dead or has never
been alive. ¢ Identify some plants and animals in global
habitats. ¢ Draw a map of a local habitat. ¢ Sort objects
into categories and give reasons for their choices. ¢
Identify and name minibeasts in microhabitats. ¢ Gather
and record information.  Suggest how an animal is able
to survive in their habitat. ¢ Answer questions about
habitats they have researched.

Working beyond: Identify a variety of plants and animals
in a range of habitats. ® Choose their own objects to go
into given categories. ® Use information they have
gathered to suggest an answer to a question. ¢ Suggest
why the plants in a habitat need the animals.

Working towards: e begin to recognise familiar places in

their local area; ¢ write an address appropriately; ¢ use

maps and plan a route; ¢ use simple compass directions
(NESW); e use aerial photographs to recognise basic
human and physical features; e recognise basic map

symbols and begin to understand the need for a key; ¢

use simple fieldwork skills to study the geography of the

school; » make simple observations about the
geography of the classroom and school; e ask simple
geographical questions.

identify similarities and differences between aspects of
communication between the times grandparents and
parents were children and today. ¢ explain ways that
daily life has changed from the times that grandparents
and parents were children.

Working at: e use different maps and understand the
key features of maps; ® use compass directions (NESW),
locational and directional language; ® make
comparisons between features of different places;
compare distances; ® use map symbolsin a key; ¢ plan a
route giving reasons for choice; * use fieldwork skills
appropriately; ¢ make observations about the school
using description; e explain the order an address is
written.

Working towards: ¢ Name weather types in the UK. ¢
Identify daily changes in weather. ¢ Identify seasonal
changes across a year. ® Recognise weather symbols.
¢ Use world maps and globes to identify the UK and
begin to locate other countries. ® Explain some
dangers of the weather.

Working at: Make recordings about the weather with
some support. ® Know how weather can affect
people’s lives. ® Use world maps and globes to identify
a range of countries, the Equator and the North and
South Poles. ¢ Explain weather dangers and how
people can protect themselves. ¢ Make comparisons
between different types of weather.

Working beyond: ¢ Name a range of weather types
and offer explanations. ¢ Relate weather types to the
seasons and months of the year.  Begin to
understand weather recording instruments and make
own weather recordings independently. ¢ Make a
range of observations about the weather, giving some
reasoned explanation. ® Know how weather can affect
people’s lives, giving examples both positive and
negative. ® Explain weather dangers and offer
reasoned explanations about how people can protect
themselves and the environment.




list more than one statement when comparing and
contrasting aspects of communication. e sort at least
eight objects into categories of belonging to the time
parents were children, or the time grandparents were
children. e pose simple questions about what life was

like in the times parents and grandparents were

children.  draw simple conclusions about what daily

life might be like and why aspects of daily life have

changed by using information and pictures.

Working beyond: describe the location of familiar
places; ¢ use a variety of maps and recognise key
features of maps; ® use compass directions,
locational/directional language to describe locations
and routes; ¢ use a range of map symbols in a key;
observe a variety of photographs to identify
geographical features; ¢ compare distances accurately;
e plan a route giving reasoned explanations; ¢ use
fieldwork skills confidently to make a range of
observations; ¢ offer some reasoned explanations for
locations or issues in and around school; e ask a range
of geographical questions.

make detailed comparisons of past and present aspects

of communication. ¢ sort all objects presented into
categories of belonging to the time parents were

children, or the time grandparents were children.

pose considered and complex questions about what life
was like in the times parents and grandparents were
children. ® make inferences and draw more detailed

conclusions about what daily life might be like and why

aspects of daily life have changed by using information

and pictures.

Art Statement of Intent: Art and design stimulates creativity and imagination. It provides visual, tactile and sensory experiences and a special
way of understanding and responding to the world. It enables children to communicate what they see, feel and think through the use of colour,
texture, form, pattern and different materials and processes. Children become involved in shaping their environments through art and design
activities. They learn to make informed judgements and aesthetic and practical decisions. They explore ideas and meanings through the work of




artists, designers and craftspeople. Through learning about the roles and functions of art, they can explore the impact it has had on contemporary
life and that of different times and cultures. The appreciation and enjoyment of the visual arts enriches all our lives. In art we aim to:

- enable children to record form firsthand experience and imagination, and to select their own ideas to use in their work.

- develop creativity and imagination through a series of complex activities.

- improve the children’s ability to control materials tools and techniques.

- increase their critical awareness of the roles and purposes of art and design in different times and cultures.

- develop increasing confidence in the use of visual and tactile elements and materials.

- foster an enjoyment and appreciation of the visual arts and a knowledge of artists, craftspeople and designers.

Work with pattern using a variety or mediums and
techniques: Mosaic, Silhouettes at sunset, Animal skin, ,
African art, Collage, Camouflage, Fossil spirals, Christmas

1. Mini Models To learn to use a range of materials
creatively to design and make products in the context of

making a clay model. ¢ | can make a clay model of a

natural object. To learn about the work of a range of
artists, craft makers and designers, describing the
differences and similarities between different practices
and disciplines, and making links to their own work in the
context of thinking about nature sculptures. ¢ | can talk
about nature sculptures.

2. Drawing from Nature To develop a wide range of art
and design techniques in using colour, pattern, texture,
line, shape, form and space in the context of creating
observational drawings of natural materials. ¢ | can draw
an observational drawing of a natural object. To learn
about the work of a range of artists, craft makers and
designers, describing the differences and similarities
between different practices and disciplines, and making
links to their own work in the context of thinking about
nature sculptures. o | can talk about Nature Sculptures.
3. Woodland Walk To learn to use a range of materials
creatively to design and make products in the context of
collecting material for nature sculptures. ¢ | can collect
material for my nature sculptures.

4. Land Art Use drawing, painting and sculpture to
develop and share their ideas, experiences and

1. Piet Mondrian Develop a wide range of art and design
techniques in using colour, pattern, texture, line, shape,
form and space in the context of making a collage from
primary colours. e | can make a collage in primary
colours. Learn about the work of a range of artists in the
context of Piet Mondrian. ¢ | can talk about the artist
Piet Mondrian.

2. Mark Rothko Develop a wide range of art and design
techniques in using colour, pattern, texture, line, shape,
form and space in the context of making a painting from
secondary and tertiary colours. ¢ | can create a colour
field painting using colours | have mixed. Learn about
the work of a range of artists in the context of Mark
Rothko. e | can talk about the artist Mark Rothko.

3. Paul Klee Develop a wide range of art and design
techniques in using colour, pattern, texture, line, shape,
form and space in the context of making a painting from

tints. ¢ | can create a painting using tints | have mixed.
Learn about the work of a range of artists in the context
of Paul Klee. ¢ | can talk about the artist Paul Klee.

4. Jackson Pollock Develop a wide range of art and
design techniques in using colour, pattern, texture, line,
shape, form and space in the context of making a
painting from shades. e | can create a drip painting

1. Monet's Garden To develop a wide range of art and
design techniques in using colour and texture; to use
painting to develop and share their ideas, experiences
and imagination; in the context of painting a
landscape in the style of Monet. ¢ | can paint a
landscape using colour and texture. To know about
the work of a range of artists, describing the
differences and similarities between different
practices and disciplines, in the context of learning
about Monet. ¢ | can describe the work of the artist,
Monet.

2. Monet's Cityscapes To develop a wide range of art
and design techniques in using colour and texture, in
the context of using pastels. ¢ | can use pastels to
create a cityscape. To learn about the work of a range
of artists, describing the differences and similarities
between practices and disciplines, in the context of
learning about Monet. ¢ | can describe the work of the
artist, Monet.

Learning about the life and art of Vincent Van Gogh
Painting "The Sunflowers”
Painting "The Starry Night”
3. Van Gogh Landscapes to develop a wide range of
art and design techniques in using colour, pattern,
texture, and line; to use painting to develop and share




imagination in the context of making a land art sculpture
from natural materials. ® | can make my own land art.
Learn about the work of a range of artists, craft makers

and designers, describing the differences and similarities
between different practices and disciplines, and making
links to their own work in the context of learning about
the artist Andy Goldsworthy. | can talk about the artist

Andy Goldsworthy.

5. Big Build To use drawing, painting and sculpture to
develop and share their ideas, experiences and
imagination in the context of making a large scale
sculpture from natural materials. ® | can work in a group
to make a Big Build nature sculpture. To learn about the
work of a range of artists, craft makers and designers,
describing the differences and similarities between
different practices and disciplines, and making links to
their own work in the context of making a large scale
nature sculpture in the style of Andy Goldsworthy. e | can
compare our sculptures to the work of Andy
Goldsworthy.

6. Showcase Collage To develop a wide range of art and
design techniques in using colour, pattern, texture, line,
shape, form and space in the context of making a collage.
¢ | can make a collage about my work on nature
sculptures. To learn about the work of a range of artists,
craft makers and designers, describing the differences
and similarities between different practices and
disciplines, and making links to their own work in the
context of reflecting on work about nature sculptures. o |
can talk about my work on nature sculptures.

using shades | have mixed. Learn about the work of a
range of artists in the context of Jackson Pollock. e | can
talk about the artist Jackson Pollock.

5. Robert and Sonia Delaunay Develop a wide range of
art and design techniques in using colour, pattern,
texture, line, shape, form and space in the context of
making a painting from warm and cool colours. ¢ | can
create a painting using warm and cool colours. Learn
about the work of a range of artists in the context of
Robert and Sonia Delaunay. ¢ | can talk about the artists
Robert and Sonia Delaunay. ¢

6. Wassily Kandinsky Develop a wide range of art and
design techniques in using colour, pattern, texture, line,
shape, form and space in the context of making a
painting from a range of colours, tints and shades. o |
can create a circles painting using colours | have mixed
myself. Learn about the work of a range of artists in the
context of Wassily Kandinsky. e | can talk about the
artist Wassily Kandinsky

their ideas, experiences and imagination; in the
context of painting landscapes in the style of van
Gogh. e | can use colour, texture, and line in a
landscape. To know about the work of a range of
artists, craft makers and designers, describing the
differences and similarities between different
practices and disciplines in the context of learning
about the artist, van Gogh. e | can describe the work
of the artist, van Gogh.

4. Van Gogh's Starry Night To develop a wide range of
art and design techniques in using colour, pattern,
texture, and line, in the context of painting cityscapes
in the style of van Gogh. e | can use colour, texture,
and line in a cityscape. To learn about the work of a
range of artists, describing the differences and
similarities between different practices and
disciplines, in the context of learning about van Gogh.
¢ | can describe the work of the artist, van Gogh.

5. Metzinger's Colourful Landscapes To develop a wide
range of art and design techniques in using colour,
pattern, texture, line, shape, form and space, in the

context of creating a landscape. ¢ | can use colour and

pattern to create a landscape. To know about the
work of a range of artists, describing the differences
and similarities between different practices and
disciplines, in the context of learning about Metzinger.
¢ | can describe the work of the artist, Metzinger.

6. Metzinger Mosaics To develop a wide range of art
and design techniques in using colour, pattern,
texture, line, shape, form and space, in the context of
creating a mosaic collage landscape. ¢ | can create a
mosaic collage landscape. To know about the work of
a range of artists, describing the differences and
similarities between different practices and




disciplines, in the context of comparing 3 artists. e |
can compare Metzinger, van Gogh and Monet.

Art through the seasons. Use colour, pattern, style to
paint pictures of the seasons.
Create a huge class collage depicting the changes of all
4 seasons.

Draw your favourite place, capture its beauty.
Design a poster to help save the bees.
Investigate what a view looks like with and without
nature. Discuss which is most pleasing.

Use nature as inspiration for own art work- create
dandelion clock art.

Working towards: All children should be able to make a
nature sculpture.

Working at: Most children will be able to list natural
materials that are easily found in the local environment.

Working beyond: ¢ Some children will be able to describe
the work of Andy Goldsworthy.

Working towards: Mix colours. e Create art works with
the colours they have mixed.

Workng at: ® Mix a range of secondary and tertiary
colours. ® Mix shades. ® Mix tints. ® Decide if colours
are warm or cool.

Working beyond: Describe the work of a range of
abstract artists.

Working towards: Use colour and texture to paint a
landscape and / or cityscape. ¢ Describe the work of at
least one artist.

Working at: Use colour, texture, pattern and line, to
create landscapes and cityscapes in a range of
materials. ® Describe the work of at least two artists,
identifying one similarity and one difference between
their work.

Working beyond: Use colour, texture, pattern, line,
shape, form, and space to create landscapes and
cityscapes in a range of materials, drawing on their
own experiences and imagination. ¢ Describe the
work of three different artists, noting the similarities
and differences between their different practices, and
making links to their own work.

ICT Statement of Intent: We recognise that Computer Technology is an important tool in both the society we live in and in the process of
teaching and learning. Pupils use these computing tools to find, explore, analyse, exchange and present information responsibly and creatively. They
learn how computers and computer systems work and create a range of content.




Our vision is for all teachers and learners in our school to become confident users of the changing technologies so that they can develop the skills,
knowledge and understanding which enable them to use appropriate Computer Technology effectively as powerful tools for teaching & learning.
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Computer Skills:
Using a mouse
Switch on and shut down
Applications and Windows
Dragging and saving
Using our Computer skills

Painting:
Colours
Brushes

Shapes and fill
Undo and redo
Text
Make a poster
Recap and practise

Programming toys:
Building Bricks
Algorithms
Program a person
Toy shop part 1
Debugging programmable toys
Toy shop part 2

Programming:
Cool Characters
Grow and Shrink

Time to Move

Repeat
Sounds
Sequencing

Word Processing;
Typing, Symbols and save,
Editing, Undo and redo,
Select and format, Formatting text

Online Safety: Owning your creative work
Safe image searching
Staying SMART online
My Personal Information
What is Email?
Keeping Zibb safe Online

Using and Applying: Skills Check
Typing, Editing
Paint with Shapes, Paint with brushes
Text and Images

Computer Skills:

Working towards: Children can recognise technology in
the classroom and name the main parts of a desktop
computer or laptop. ¢ Children can switch on and log on
to a PC device with adult support. e Children can identify
and use some of the main keys on a keyboard to
complete a task with adult support. ¢ Children can use
the click and double-click function on a mouse or
trackpad to open and close applications with adult
support. ¢ Children can begin to save a file using a
suitable name. e Children can find and open afile in a
folder with adult support.

Working at: Children can identify examples of technology
in the classroom, name the main parts of a PC device and
begin to understand what each part is used for. ¢
Children can switch on a PC device, sometimes with adult
support and use a keyboard to log on to a PC device. ¢
Children can identify and use some of the main keys on a
keyboard to complete a task. ¢ Children can use the click
and double-click function on a mouse or trackpad to

Programming Toys:

Working towards: create step-by-step instructions using
pictures; * write and follow detailed step-by-step
instructions; e direct a Bee-Bot (or similar
programmable toy) to a toy; ® program a Bee-Bot (or
similar programmable toy), one instruction at a time,
using the arrow buttons

Working at: e say what an algorithm is; ® say why it is
important to be precise when writing an algorithm;
check their work for mistakes (debug); ¢ program a Bee-
Bot (or similar programmable toy) using the arrow
buttons; e start their programming sequence again if
they need to; * check their work for mistakes to debug a
program; e plan and check an algorithm.

Working beyond: ¢ see how a product changes when
they change the instructions; ¢ evaluate and improve

their sequence (debug).

Programming:

Word Processing: Working towards: ® Type with two

hands. ¢ Use shift, space and enter correctly. ¢ Use
undo and redo. ® Make text bold, italic or underline

Working at: e Save their work in their folder. ¢ Edit
text using backspace, delete and the arrow keys.
Format the font. e Select single words

Working beyond: Have some knowledge of the
location of letters and symbols on the keyboard.
Select text in different ways.

Online Safety:
Working towards:  type their name on a piece of
work they have created; ® open a web browser;

recall some of the SMART rules for Internet safety; ¢
know who to tell if someone online asks for personal
information; e understand why email is a good way to

communicate.




open and close applications from the Desktop or Start
menu. ¢ Children can use the buttons on a window to
change its shape and position. ¢ Children c

Working beyond: Children can identify a range of
technology in the classroom, confidently name and
explain the main parts of a PC device and independently
switch on a PC device. ¢ Children can confidently use the
different functions on a mouse or trackpad, maintaining
excellent control of the cursor. ¢ Children can
independently use the main keys on a keyboard to
complete a task, such as logging on to a PC device. ¢
Children can confidently open and close applications
from the Desktop, Start Menu or Search bar. ¢ Children
can confidently identify and use the buttons on a window
to change its shape and position. e Children can
independently save, find and open a file in the correct
folder.

Painting:

Working towards: Children begin to use a painting
software, with support. ® With support, children can use
brush tools to create a digital painting. ® Children can
select and use colours in a digital painting, with prompts.
e Children can use shapes to recreate a basic digital
painting and fill those shapes with colour. ¢ Children can
recognise which tools would be helpful to alter a mistake
on a digital painting and can access some of these tools,
with support. ® With support, children can add text to a
digital painting. e Children can use some skills learnt in
the previous lessons to create a self-portrait, with
prompts.

Working at: Children begin to use a painting software
independently. ¢ Children can use brush tools effectively
to create a digital painting. ¢ Children can select and use
colours in a digital painting.  Children can use shapes to

recreate a digital painting and fill those shapes with
colour. ¢ Children can recognise which tools would be

Working towards: open the ScratchJr app and start a
new project; ® add new characters and backgrounds;
use blocks for movement in different directions;
create short sets of sequenced instructions

Working at: e use different end blocks, including repeat
forever; e change the size of characters to grow or
shrink; ¢ hide and show characters with an instruction
block; e program two or more characters with
instructions at the same time.

Working beyond: ¢ use a repeat block for a section of
instructions and specified number of times; e predict
the behaviour of a character, based on a sequence of
instructions; e edit the colours and other features of
characters or sprites; ¢ create longer sequences of more
complex instructions.

Working at: e type their name and the date on a piece
of work they have created;  choose the correct Safe
Search filter when using a search engine; ® make links
between the online and offline world; e recall all of
the SMART rules for Internet safety; ¢ recognise which
personal information they should keep safe from
strangers; ¢ help to construct an email.

Working beyond: ¢ save images to a folder of their
choice; ® construct an email using a computer or
digital device; * apply their knowledge of online safety
to help others make safe choices.

Using and applying:
Working towards: e turn on a computer and open an
application; e type letters and symbols, including use
of the shift key;  format text in different ways (bold,
italic, underline); » draw different shapes using paint
software; ¢ use a brush in a paint application and
change the size and colour.

Working at: click, double-click and drag objects; ¢ save
and open files; « make shapes [in Paint software] the
size they desire; ® position shapes correctly; ¢ select

and compare different brush types.

Working beyond: move, resize, minimise and restore
windows; e select text and change the size, type or
colour; ¢ use Undo and Redo effectively; ¢ edit text

using the arrow keys and delete or backspace buttons;
e create a particular image using shapes or brush
tools;  choose the best brush style for a purpose.




helpful to alter a mistake on a digital painting and can
access these independently. ¢ Children can add text to a
digital painting. ¢ Children can use skills learnt in the
previous lessons to create a self-portrait.

Working beyond: Children can use a painting software
independently and with confidence. e Children can use
brush tools effectively and with purpose to create a
digital painting. e Children can select and use coloursin a
digital painting, justifying their choices. ¢ Children can
use a range of shapes to recreate a digital painting and
fill those shapes with colour.  Children can recognise
which tools would be helpful to alter a mistake on a
digital painting and select the most efficient tool for that
mistake. ¢ Children can add a range of different text to a
digital painting. e Children can use skills learnt in the
previous lessons confidently and independently to create
a self-portrait.

PRE Statement of Intent: At BIC, Personal and Relationship Education enables our children to become caring, confident and informed citizens of
the future. It aims to help them understand how they are developing personally and socially, and tackles many of the moral, social and cultural
issues that are part of growing up. We provide our children with opportunities for them to learn about rights and responsibilities and to appreciate
what it means to be a member of a diverse and multicultural society. Our children are encouraged to develop their sense of self-worth by playing a
positive role in contributing to school life and the wider community.
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Relationships: Families and Friendships
Safe Relationships
Respecting Ourselves and Others

Living in the Wider World: Belonging to a community
Media literacy and Digital Resiliance
Money and Work

Health and Wellbeing: Physical Health and Mental
Wellbeing
Growing and Changing
Keeping Safe

Working towards: Identify their own special traits and
qualities, identify and name common feelings, select
times and situations that make them happy, talk about
what makes them feel unhappy or cross, explain how
change and loss make them feel, understand the
importance of sharing their thoughts and feelings
¢ talk about the different teams they belong to;
describe how we can listen to others; ¢ list some ways we
can show kindness to others; ¢ provide examples of

Working towards: discuss their star qualities; e identify
what a positive learning attitude is; ¢ talk about jobs
they can do when they grow up; e discuss what skills

and interests are needed for different jobs; e talk about

hopes they have for the future; e discuss what they are
looking forward to about next year.

e talk about special people in their life and say why they
are special; » talk about different homes around the

world and identify how they are the same as and

Working towards: identify some everyday dangers; ®
understand some basic rules that help keep people
safe; ¢ know what to do if they feel in danger; ¢
identify some dangers in the home; ¢ identify some
dangers outside; ¢ identify which information they
should never share on the Internet; ® know that their
private body parts are private; ¢ recall the number to
call in an emergency; ¢ list some people who can help
them stay safe.




friendly joking, teasing and bullying behaviours; ¢ identify
helpful and not-so-helpful thoughts; e talk about
different choices we can make within our team.

Working at: say what makes them an individual, identify
feelings from facial expressions and body language, talk
confidently about what they like and makes them happy,
explain how to manage feelings of anger and sadness,
describe strategies to explain how pain and loss can be
dealt with positively.
create a chain of kindness by thinking of their own idea
of a way to be kind; e draw or write ways to deal with
teasing or bullying behaviour; e sort thoughts given into
helpful and not-so-helpful thought categories; ¢ draw a
picture to show a time they made a good choice and to
write what happened next.

Working beyond:discuss the importance of individuality,
identify and name a wide range of feelings, esplain why
their likes make them happy, help others manage any
uncomfortable feelings, reflect on how they can support
others through pain and loss, think about the impact of
speaking kindly to others.
take part in a discussion about the feelings of being in a
team; ¢ design their own image to then describe to their
partner who will use good listening skills to then draw
the design; ¢ use scenario cards to discuss ways of
showing kindness in difficult scenarios; ® complete an
activity sorting different behaviour into either teasing,
bullying or joking behaviour; ¢ make posters to show
helpful thoughts; ¢ identify the consequences of making
good and not-sogood choices.

different from their own; ¢ describe what their school is
like; » explain what an environment is; ¢ explain what
natural resources are and identify how people use
them; ¢ say what they love about the world in which
they live and describe how they would feel if these
things disappeared.

Working at: e identify star qualities in others; ¢ give
examples of positive learning attitude statements; ¢
identify attributes they have that would suit them to a
desired job; ¢ challenge stereotypes; e discuss their
ambitions; e identify ways next year will be different
and explain why they think this.

e describe how family life in different countries can be
the same as and different from their own; e think about
what children might do in homes around the world; ¢
describe what it is like to go to school in different
countries and identify similarities to and differences
from theirs; ® think about how the environment affects
people’s daily life;  discuss the environmental
problems of the overuse and misuse of natural
resources; ® explain why it is important to care for the
earth and discuss ways this can be done.

Working beyond: e explain why a positive learning
attitude is helpful; e explain what steps they can take to
achieve future ambitions; e explain why stereotypes
need to be challenged; ¢ identify why routines and
responsibilities might change as they go through school.
e discuss how they can show love and care for others;
identify how people should treat each other in their
homes to make sure everyone feels safe and happy; ¢
discuss the importance of going to school; e identify
how they can help meet the needs of people at home
and abroad.

¢ explain how much sleep they need; ¢ discuss why
exercise is good for them; ¢ understand they can
choose what happens to their bodies; ¢ list healthy
snacks; ® know to ask a trusted adult if uncertain
about whether something is safe to eat or drink;
demonstrate hygienic ways to look after their bodies.

Working at: describe their daily bedtime routine; ¢
explain what happens if you do not exercise regularly;
¢ explain that other people have rights for their own
body; e list some foods that are good to have once a
week; ¢ identify hazard signs that mean something is
dangerous; ® explain what germs are and why people
need to keep clean.
identify ways to stay safe in the home. ¢ identify a
range of dangers outside. ¢ explain the basics of the
Green Cross Code. ® explain why we shouldn’t take
anyone else’s medicine. ¢ explain what to do if they
feel unsafe online. ¢ explain the difference between
safe secrets, unsafe secrets and surprises. ® identify
their personal ‘trusted adults’.

Working beyond: e explain how exercise helps us feel
happy; e explain how getting enough sleep helps us to
feel good; e verbalise the difference between small
and serious problems; ¢ explain that some foods are
more nutritious than others;  know what is not safe
to eat or drink; ¢ explain that there are good and bad
germs, and that we need to protect against the bad
ones.
¢ explain a range of safety rules and how they keep
them safe. ¢ identify different strategies to use to stay
safe in different situations. ® understand that many
household substances are poisonous. ¢ identify
different people in different settings who can help
them. e give details about safe and unsafe places to
cross the roads. ¢ understand other risks and dangers
we face when we use the Internet.







